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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2023 academic years) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Hanson School 

Number of pupils in school  1682 

Proportion (%) of pupil premium eligible pupils 44.83% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/22 – 2023/24 

Date this statement was published December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Richard Woods 

Pupil premium lead Scott Delves-Holmes 

Governor / Trustee lead Standards Committee 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £590,625 

Recovery premium funding allocation this academic year £89,982 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£680,607 
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Part A: Pupil premium strategy plan 

Statement of intent 

Pupil Premium is specific funding issued by the government to address the current underlying 

inequalities between students eligible for free school meals (FSM) and their wealthier peers by 

ensuring that funding to tackle disadvantage reaches the students who need it most. 

 

Pupil Premium is a government initiative designed to target resources on those students 

deemed to be from a disadvantaged background. Specifically, the Pupil Premium money is  

provided for those students who have been on FSM at any point over the past 6 years (Ever 6) 

or those students who have been looked after continuously for at least 6 months (CLA). For 

this financial statement the Pupil Premium has a value of £935 per eligible student (FSM/Ever 

6) and £1900 for CLA students or Post looked after children (LAC). There is also a smaller  

provision of £300 made for those students who have a parent in the armed services. It is not 

dictated how the Pupil premium money should be spent, it is the responsibility of individual 

schools to manage, but what is clear is that the money should be used to promote strategies 

which narrow the attainment gap between the highest and lowest achieving students. 

 

The Pupil Premium funding has been and is being spent on initiatives and support set up to 

narrow the gaps between the highest and lowest achievers, which captures a large proportion 

of our Pupil Premium students. The initiatives invested in at Hanson are academic, pastoral 

and welfare based, and Hanson’s approach is that of attendance being paramount, engage-

ment and progress being essential followed by extra-curricular activities being desirable. 

This report highlights how the funding has been used and the impact that this has had, as well 

as highlighting what plans are in place for future spending. 

 

The attainment gap between students from deprived backgrounds and their more affluent 

peers is well documented through all stages of education. After prior attainment, poverty is 

the single most important factor in predicting a child’s future life chances. Even the highest 

early achievers from deprived backgrounds are overtaken by lower achieving children from  

advantaged backgrounds by the end of the Key Stage 1 (KS1) and the likelihood of a pupil  

eligible for FSM achieving the expected levels of progress are one third those of non-FSM  

student. The gap continues to widen through secondary education and persists into higher  

education. The Government therefore believes that making additional funds available to 

schools will give the poorest children, who achieve less well, a better start in life.  At Hanson, 

the largest barriers for our disadvantaged students are those of poor attendance, lack of  

engagement in learning, low levels of literacy and numeracy upon entry and with regard to  

future aspiration, lack of parental support resulting in poor behavioural choices. Our carefully 

selected areas of focus reflect these barriers and focus on removing them. 

 

In addition to these priorities, it is of note that Hanson has a larger than average cohort of stu-

dents who have English as an additional language (24.73%) and roughly 45% of all students 
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come from areas which are within the bottom 20% nationally for deprivation – School’s mobil-

ity score is 39.12%.  A significant minority of students also live outside the school catchment 

area, with the majority of these coming from families who have moved as a result of immigra-

tion or rehousing from another part of the country, to social housing in other areas of Brad-

ford. As the school is under number in several year groups, it sees a significant number of stu-

dents join the school in year.  The current FAP process followed by school adds volatility to the 

transient nature of our student cohort resulting in high student migration 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 CAT score testing in September 2021 that indicates Year 7 students have low 
literacy and numeracy skills on entry 

2 Below ‘good’ standard of quality first teaching to effectively engage students 
in their studies.  In school data demonstrates 36% of RI or inadequate teaching 
at the start of 2018/19 (pre covid) 

3 A history of poor attendance from disadvantaged students, as demonstrated 
by PP attendance figures from 2018/19 (pre covid) showing an average 
attendance of 87.15% for the PP cohort 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged students improve their 
literacy and numeracy skills during KS3 to 
achieve 4+ or better in English and Maths in 
Year 11 (AFI 2.1, AFI 2.2, AFI 2.4, AFI 2.6, AFI 
2.7, AFI 3.5) 

An improvement in the GCSE results 
achieved by disadvantaged students 
compared to the results achieved by the 
school in 2018 / 2019 (pre Covid) 

The attendance of disadvantaged students 
increases by 0.45% every half term and the 
percentage of disadvantaged students who 
are persistently absent falls to be in line with 

An improvement in the attendance of 
disadvantaged students and their rates of 
persistent absence compared to the school 
figures from 2018/2019 (pre covid) 
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national average of similar settings (AFI 1.2, 
AFI 3.6) 

The school provides strong pastoral care to 
disadvantaged students, in order to remove 
barriers for learning and achievement and 
reduce the risk of fixed term and permanent 
exclusion (AFI 1.1, AFI 1.4) 

A reduction in the number of disadvantaged 
students who receive a permanent and/or 
fixed term exclusion from the school 
compared to the results achieved by the 
school in 2020 / 2021  

The removal of economic and organisational 
barriers to vulnerable children accessing, 
enjoying their education. 

A reduction in the absence rates of pupil 
Premium students (and vulnerable targeted 
learners), an increase in their engagement 
in learning and in turn their enjoyment of 
school. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £117,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

CPD focuses on improving teachers’ 
ability to consistently deliver stronger 
teaching 

 

Intended Outcome: 

Teaching enables disadvantaged (and all) 
students to make strong progress in 
lessons. 

Sutton Trust report on What 
makes great teaching? States 
that ‘the quality of instruction, 
which includes using strategies 
like effective questioning and 
the use of assessment to target 
teaching content lead to the 
greatest gains in attainment’. 

2 

CPD focuses on improving the ability of 
teachers to plan and effectively 
differentiate for pupil premium and all 
learners 

 

Intended Outcome: 

Disadvantaged (and all) students receive 
high, well planned teaching and high-
quality feedback on their work. This 
ensures there is a reduction in 

EEF toolkit states that this 
strategy has a ‘high impact’, it 
also states that ‘this impact 
effects all age groups’ 

1, 2 
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misconceptions and an increase in their 
understanding of why? Moreover, what? 
they are being taught. 

Teachers use Accelerated Reader in the 
classroom with more consistency and 
understanding alongside the overarching 
school literacy strategy to ensure 
students are making the best start to 
school 

 

Intended Outcome: 
Students demonstrate improved literacy 
skills and understanding in lessons across 
the curriculum. 

 

EEF toolkit states that reading 
comprehension strategies have 
a ‘high impact’, furthermore 
‘on average, reading 
comprehension approaches 
deliver an additional six 
months progress. 

1 

 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £455,900 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

To implement small group work in Key 
Stage 3 that focuses on improving 
Phonics, Spellings, oracy and handwriting 
for the most vulnerable students. 

 

Intended Outcome: 

Baseline testing completed and all 
students who were identified as 
requiring extra support are allocated to 
interventions. 

EEF states that collaborative 
learning techniques and phonics 
develop students reading skills.  
 
EEF toolkit states that reading 
comprehension strategies 
deliver high impact for low cost.  
 

The EEF toolkit states that 
small group working has a 
positive impact on students’ 
learning. 

1 

Senior Leaders and curriculum leaders 
strategically plan and deliver intervention 
focused on Years 9, 10 and 11 
disadvantaged students. 

 

Intended Outcomes: 

Gaps in disadvantaged students learning 
(from previous poor school performance) 

The EEF toolkit states that 
small group working has a 
positive impact on students’ 
learning 

2 
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are narrowed, resulting in stronger 
student performance in targeted subject 
areas. 

After school tutoring sessions to focus on 
the recovery curriculum for KS4 
vulnerable students in both areas of 
English and Maths to ensure every 
vulnerable student receives at least 
15hrs of additional support within the 
academic year 

 

Intended Outcome: 

Vulnerable students will make progress 
more in line with their target grades and 
‘catch-up’ on missed learning caused by 
the pandemic. 

Strategy formed in line with 
national guidance to support 
students in catching-up and 
recovering missed learning 
caused, as a direct result from 
the covid-19 pandemic. 

2 

Attendance Officer/s to target students 
who are eligible for PP funding and are in 
danger of becoming PA or are already PA.  

 

Intended Outcomes: 

Improvement in targeted students’ 
attendance and punctuality and  
Communication records with parents 

demonstrate the school’s efforts to build 

positive relationships with the school 

community 

2020 / 2021 data and oral 
feedback demonstrates that 
disadvantaged students from 
distinct communities were 
more likely to be absent from 
the school. 

3 

The school’s Pastoral Team will be 
realigned to support the most vulnerable 
students - maintaining a strong focus on 
in-house Outreach provisions alongside 
external agency support 

 

Intended Impact: 

There will a reduction in behaviour 
incidents and fixed term exclusions for 
disadvantaged (and all) students by 10% 
every half term until in line with national 
average of similar settings 

 

The levels of deprivation of the 
community the school serves 
are high, resulting in many 
barriers for students. 
Addressing these barriers are 
often aligned with external 
agency support services. 

3 

Development of a proactive intervention 
programme through the outreach centre, 
that offers bespoke support and small 

The levels of deprivation at the 
school are high, resulting in 
many barriers for students that 
are often due to a variety of 

3 
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group teaching throughout the year 
targeted at vulnerable students – of this 
cohort of allocated students, 70.6% are 
disadvantaged 

 

Intended outcome: 

There will be a reduction in behaviour 
incidents, fixed term and permanent 
exclusions for disadvantaged students.  
The attendance of disadvantaged students 
attending the centre improves as does 
their access to formal learning. 

Students will have access to bespoke 
curriculum pathways that better meet 
their individual needs. 

emotional, social and/or mental 
health issues. 
 
Historic school data 
demonstrates that 
disadvantaged students are 
more likely to have behaviours 
which lead to fixed term and/or 
permanent exclusion. 
 

The EEF toolkit states that 
small group working has a 
positive impact on students’ 
learning. 

 

 

 

 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £65,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

The introduction of  an incentive driven 
rewards programme to support rapid 
progress within both areas of behaviour 
and attendance 

 

Intended Outcome: 

Improvement in disadvantaged students’ 

attendance and punctuality.  The 

attendance of disadvantaged students 

attending school improves as does their 

access to formal learning and there will be 

a noticeable reduction in behaviour 

incidents and fixed term exclusions for 

disadvantaged (and all) students. 

2020 / 2021 data and oral 

feedback demonstrates that 

disadvantaged students from 

distinct communities were more 

likely to be absent from the 

school. 

 

Student feedback in the most 
recent pupil premium review 
evidenced the high value they 
place in being involved in the 
development and receipt of 
school based rewards. 

3 

Purchase of ICT resources for CLA 
students and Outreach provisions to 
support disadvantaged students in 

Feedback from school staff 
indicate that record keeping 
from outreach provisions was 
not always timely due to 

2, 3 



 

9 

accessing online resources/materials and 
to support communications between 
Outreach staffing and the main school. 
This resource will also support accurate 
records on progress, attendance and 
behaviour. 

 

Intended Outcome: 

Improved access to learning for CLA 
students 
 

All recording systems within the 
Outreach provisions will be fully aligned 
to whole school systems to allow more 
timely support and interventions 

resource restrictions and 
transferring data on different 
systems 
 

CLA students have the 
opportunity to experience 
learning away from the 
classroom 

Introduction of a Breakfast and lunch 
club for disadvantaged students 

 

Intended Outcome: 

Improved welfare/wellbeing of targeted 
cohort to increase engagement in 
learning 

The levels of deprivation at the 
school are high, resulting in 
many barriers for students.  It is 
well known that happy students 
engage better in their learning. 
 

2, 3 

Mental health and well-being support 
programmes promoted and/or 
introduced to support the vulnerabilities 
of disadvantaged (and all) students. 

 

Intended Outcome: 

An increase in students’ positive mental 
health. 
 

Proactive approach in signposting 
services and supporting students 
experiencing mental health difficulties 
via specialist services such as Kooth and 
on-site Education Mental Health 
Practitioners (EMHPs). 

The levels of deprivation of the 
community the school serves 
are high, resulting in many 
barriers for students. 
Addressing these barriers are 
often aligned with external 
agency support services. 

2, 3 

 

Total budgeted cost: £637,900 



 

10 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to school closures caused by the pandemic, our last Pupil premium strategy had limited 

impact, even though every effort was made to support our vulnerable students throughout our 

remote learning offer. 

Our 3 main areas of focus were primarily around progress, attendance and wider strategies to 

support mental health to improve engagement. 

Throughout the pandemic, when schools were open, we made every effort possible to sustain 

positive steps in attendance.  This was extremely difficult given the nature of isolation 

requirements, however, despite this, Hanson remained higher than the national average for 

attendance during this time – although the national average was much lower pre-covid times, 

it does reflect the positive impact that efforts and interventions of support deployed used 

which is why we are continuing this key strand within the current plan. 

Our mental health support package throughout lockdown and during re-opening of schools 

helped our students to re-engage with their education and supported families during some 

very difficult times.  Our main area of support was through our multi-agency working with our 

on-site education mental health practitioners but further support via our food hampers, 

regular contact with families throughout lockdown periods and key worker provisions helped 

to secure a positive approach from students and families in their communications with us 

where their concerns and worries were shared more openly which allowed timely 

interventions to take place.   

Due to national exams not taking place and schools completing their own assessments for 

centre assessed grades, it is very difficult to directly compare data to previous years.  In saying 

this, schools progress data was more positive than previous years and last year we faced much 

further scrutiny than ever before regarding our grade allocations. Our in-school systems for 

standardisation were extremely rigorous and evidence based.  Our CAGs were increased by 

0.03% for our PP cohort grades from the exam board based on our evidence, however, overall 

our PP cohort showed a decline in their progress 8 scores by -0.43 which needs to be 

addressed during the current academic year and quality first teaching, alongside interventions 

need to remain a priority for this cohort. 

 


